


 
 
2016-2017 Annual Report to the Board of Regents 
Course-level Continuous Improvement Plans 
 
Executive Summary 
 
For academic year 2016-2017, Iowa Code Section 262.9(36) required that all undergraduate courses 
enrolling 100 or more students annually have continuous improvement plans implemented.  At Iowa 
State University, 672 different courses enrolled more than 100 students.  Those continuous 
improvement plans were therefore in place during AY16-17 with a focus on student achievement of 
outcomes, assessment strategies used, plans for improvement, and impact of their plans on student 
success.  Both summative and formative assessment strategies were used in the improvement plans. 
The most frequent changes planned to improve student learning in the courses are: changing student 
learning experiences and activities, modifying class assignments, modifying the time spent on specific 
course content, and changing course delivery methods and pedagogy. These changes are consistent 
with the other improvement plans developed from the prior academic year’s implementation of the 
continuous improvement strategy.  
 
Findings 
 
The survey instrument used in AY15-16 was again used for this year’s data collection. The survey was 
completed by a single point of contact for each course, therefore establishing beneficial collaboration 
across multi-instructor courses. Of the 672 courses that enrolled 100 or more students, 667 had a 
respondent complete a survey. The results of the survey are shared with departments as a part of ISU’s 
continuous improvement and course refinement process.  The following two pages summarize the 
findings: 

• Data on student enrollment in courses covered under the legislation, 
• Data on the types of assessment approaches used within the continuous improvement plans, 
• Data on the types of changes faculty are planning to make based on the results of the plans, and 
• Summaries of selected open-ended responses on the impact of the continuous improvement 

plans.   
 
Questions related to data contained in this report or the implementation of the continuous 
improvement plans at Iowa State University should be directed to Dr. Julia LaBianca 
(labianca@iastate.edu) in the Office of Institutional Research or Dr. Karen Zunkel (kzunkel@iastate.edu) 
in the Office of the Senior Vice President and Provost. 
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Summary of Continuous Improvement in Iowa State University Courses 
Report date  August 2017 
Report period  AY2016-2017 

Number of courses, enrollment, and students 
Total number of courses 672 
Total student enrollment in courses (duplicated enrollment) 259,536 
Number of unique students enrolled in courses  33,203 

Number of courses utilizing various continuous improvement assessment strategies 
Faculty review of exam or quiz grades 514 
Faculty review of scored term paper 139 
Faculty review of juried exhibit or performance 35 
Faculty review of student portfolio 44 
Faculty review of presentation or project 230 
Faculty review of licensure or standardized tests scores 17 
Faculty review of student survey/evaluation of course outcomes 105 
Faculty evaluation of student performance in subsequent 
courses 36 
Faculty monitoring of course grades and D/F/W rates 11 
Faculty discussions across multi-section courses 4 
Formative assessments such as clicker and quizzes 615 
Other (lab reports, homework, discussions, observations) 150 
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Summaries of Continuous Improvement Plan Impact 
 
DSN S 131 (Design Representation) – Faculty who teach this course have continuously assessed the 
assignments and work produced in DSN S 131 relative to the needs of the various programs of study 
within the College of Design.  These needs have informed the course outcomes since becoming a part of 
the College of Design's Core Curriculum in 2003.  This practice has resulted in one of the strongest and 
most focused foundational drawing courses in the country, and the student portfolios serve as the best 
evidence of this, especially when compared to first year drawings produced at other institutions.   
 
M E 415 (Mechanical Systems Design) – By transitioning the course to a ‘flipped’ format - utilizing video 
lectures for key course items - we have achieved more time during the lab time to focus on 
instructor/team and instructor/student direct mentoring.  This has improved student engagement and 
encouraged more active participation within teams.  Course materials/forms are reviewed every 
semester to address areas for improvement and increased learning. 
 
A TR 218 (Orientation to Athletic Training Clinical Experience) – The CIP has allowed us to improve the 
course over the past couple of years to ensure the best overall educational experience for the students.  
They quickly can determine whether to continue on with the athletic training major after completing 
this course and the observational hours which give them a better idea of the expectations of the major. 
 
ACCT 383 (Intermediate Managerial Accounting) – The CIP focused on the outcome measure that has 
been the most problematic in the past; two years ago we assessed that only 41.07% of students fulfilled 
the objective. Over the past two years, we have implemented a mastery approach in a flipped classroom 
and we have included costing systems as a separate topic, with new lecture materials and a new topic 
assessment devoted entirely to this objective. The improvement has been dramatic, as assessment 
results for the fall were at 96.13%. 
 
AESHM 272 (Fashion Show Production and Promotion) – The primary measure of success for AESHM 272 
is the execution of The Fashion Show at CY Stephens Auditorium each spring.  This year, the biggest 
indicators of success were increased ticket sale numbers, increased overall fundraising dollars resulting 
in an increased total budget, increased social media engagement, and increased attendance at many of 
the smaller events planned as a part of the class.  Overall, efforts at improvement from year to year 
seem to be moving successfully forward. 
 
ANTHR 202 (Introduction to Biological Anthropology and Archeology) – CIP is a mechanism that forces 
dialog about learning objectives (LO) and if/how those goals have been met from year to year. We've 
evaluated the strengths and weaknesses of ANTHR 202 LOs and strategically adjusted classroom 
activities with the goal of increasing learning success.  
 
AN S 270 (Foods of Animal Origin) – The continuous improvement approach is useful at identifying the 
strengths and weaknesses of achieving course objectives.  It has also been useful for us to recognize that 
some topics need to be strengthened so the foundation is available for growth.  Food safety is a topic 
that is more ‘available’ to them, while food chemistry and quality needs more emphasis. The process 
has helped us identify topics that need more reinforcement in the classroom and in the homework 
assignments. 



 
 
 

 

DATE:		June	23,	2017	

	

TO:		Chief	Academic	Officer,	Iowa	Board	of	Regents	

FROM:		Wayne	Jacobson,	Assessment	Director,	University	of	Iowa	

	

RE:		Update	on	Compliance	with	Continuous	Quality	Improvement	Legislation	

	

	

I	am	attaching	a	two-page	report	of	the	University	of	Iowa’s	compliance	with	Iowa	Code	Section	262.9(36).		

This	document	is	based	on	the	reporting	structure	that	was	originally	established	at	the	July	2013	meeting	of	

project	coordinators	for	each	of	the	three	Regents	universities.		It	presents	the	total	number	of	courses,	the	

total	number	of	student	enrollments	in	those	courses,	the	number	of	courses	using	each	of	the	identified	

continuous	improvement	strategies,	and	one	page	of	selected	examples	illustrating	ways	in	which	these	

strategies	have	contributed	to	course	improvements.		

	

This	information	was	collected	from	academic	departments	by	colleges	during	Fall	2016	and	Spring	2017.		

The	report	shows	that	in	the	majority	of	courses,	decisions	about	improving	course	quality	are	based	on	the	

review	of	student	learning	demonstrated	through	the	work	they	do	for	the	course.		In	addition,	just	as	we	

learned	with	last	year’s	report,	most	courses	consider	multiple	streams	of	information	when	reviewing	

course	quality.		An	average	of	4.33	distinct	continuous	improvement	strategies	per	course	were	identified	

for	courses	with	annual	enrollments	of	100	or	more	students.	

	

Other	frequently	used	CQI	strategies	include	reviewing	end-of-course	student	ratings	related	to	course	

objectives,	comparing	student	learning	and	progress	in	multiple	sections	of	the	same	course,	and	examining	

student	performance	in	subsequent	courses.		Examples	of	improvements	made	based	on	these	CQI	

strategies	include	modifying	content	in	subsequent	offerings	of	the	same	course,	incorporating	innovative	

teaching	strategies	to	increase	student	problem-solving	skills,	and	revising	curriculum	to	better	align	courses	

with	requirements	and	expectations	of	subsequent	courses.	
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UI	CQI	Strategies	2016/17	
	

Continuous	Improvement	in	University	of	Iowa	Courses	

June	2017	 Report	Date	

2016-17	 Report	Period1	

Number	of	Courses,	Students	Enrolled	

494	 Total	Number	of	Courses	

160,512	 Total	Student	Enrollments	in	Courses	

Number	of	Courses2	Utilizing	Continuous	Improvement	Strategies3	

471	 Faculty	review	of	student	work	during	the	course	

93	 Faculty	evaluation	of	student	performance	in	subsequent	courses	

87	 Faculty	review	of	student	cohort	in	multiple	courses	

254	 Faculty	review	of	multiple	sections	of	same	course	

337	 Faculty	review	of	student	ratings	items	related	to	course	outcomes	

91	 Faculty	Course	Assessment	Report	

403	 Faculty	review	of	midterm	and	final	grade	distribution	

260	 Department	monitoring	of	DFW	rates	

144	 Other	-	Examples	of	other	continuous	improvement	strategies	cited	by	departments:	

o “input	from	clinical	agencies	where	students	are	engaged	in	practicum	experiences.”	
o “Students	write	an	end-of-class	reflection	to	give	feedback	on	specific	processes	and	studio	

lessons	used	in	the	course.	Students	meet	individually	with	faculty	at	least	once	during	the	
semester.		Faculty	make	improvements	based	on	these	reflections	and	meetings.”	

o “Regular	meetings	with	teaching	assistants	to	discuss	student	progress	and	effectiveness	of	
assignments,	tests,	and	in-class	learning	activities.”	

o “Mid-semester	formative	course	evaluations	in	which	students	offer	suggestions	about	
improving	learning	outcomes.”	

o “This	course	includes	site	or	client	visits	with	students.	In	some	sections,	faculty	works	on-
site	with	student	and	observes	demonstration	of	learning.	Site	supervisors	are	provided	a	
framework	with	which	to	contribute	to	student	assessment.”	

	
Examples	of	ways	that	information	collected	through	continuous	improvement	has	been	used	to	develop	or	
improve	courses	include:	
	

																																																								
1		 Legislation	requires	Regents	Universities	to	report	on	continuous	improvement	in	all	courses	with	enrollment	

greater	than	300	during	2013/14.		Courses	with	enrollment	greater	than	200	are	added	to	the	reporting	
requirement	during	2014/15,	and	courses	with	enrollment	greater	than	100	are	added	during	2015/16.	

2		 Total	number	of	strategies	in	use	is	greater	than	the	total	number	of	courses	because	many	courses	employ	
more	than	one	continuous	improvement	strategy.	

3		 The	list	of	strategies	identified	for	the	Regents	Summary	may	be	extended	as	additional	common	strategies	are	
identified	by	colleges	and	departments.	
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LS:2001	Career	Leadership	Academy	Part	1:	Leadership	in	Practice	
The	Career	Leadership	Academy	Part	1:	Leadership	in	Practice	course	requires	all	of	its	instructors	to	complete	a	
Learning	Outcomes	tracking	document	to	aid	in	program	assessment.	In	this	document,	each	outcome	is	clearly	
described	along	with	what	student	artifacts	are	being	assessed.	At	the	end	of	each	semester,	the	data	from	these	
reports	is	reviewed	for	consistency	across	class	sections	and	to	identify	areas	for	improvement.		One	recent	
example	of	this	process	that	led	to	a	change	in	the	course	was	with	student	papers	and	communication	skills.	
Assessment	data	from	Fall	14	-	Spring	15	showed	an	overall	drop	in	paper	grades	as	well	as	a	decrease	in	students’	
ability	to	evaluate	the	performance	of	their	peers.	To	improve	these	areas,	a	peer	review	process	was	added	to	the	
course	curriculum	prior	to	the	submission	of	Paper	1.	Data	from	15-16	showed	an	increase	in	both	paper	grades	as	
well	as	the	students	ability	to	evaluate	the	work	of	their	peers.	Instructors	and	students	also	provided	positive	
feedback	regarding	the	addition	of	the	new	peer	review	process.	
	
CSI:1600	Success	at	Iowa	
All	new	first	year	and	transfer	undergraduate	students	are	required	to	complete	Success	at	Iowa,	which	is	
administered	entirely	online	through	ICON.	Based	on	course	evaluation	feedback	from	2015-16,	modules	on	
campus	transportation	were	added	for	2016-17.	Also	new	this	year	are	sections	on	diversity,	mental	health,	the	
Clifton	StrengthsFinder	assessment,	and	a	second	discussion	on	sexual	misconduct	prevention	and	awareness.	For	
Fall	2017	we	plan	to	add	new	modules	on	student	services	and	financial	literacy.		In	addition	to	course	evaluations	
and	alignment	with	university	policies,	feedback	from	Orientation	and	On	Iowa!	guides	course	content	and	design.	
We	have	also	enlisted	the	assistance	of	current	Orientation	student	leaders	to	serve	as	a	sounding	board	and	focus	
group	to	provide	content	recommendations.		Feedback	from	Success	at	Iowa	is	also	proving	to	be	useful	in	other	
programs	and	initiatives.	For	example,	data	from	the	Excelling@Iowa	survey	portion	of	the	course	drives	changes	
in	Orientation	and	On	Iowa!,	such	as	updates	made	to	the	“Excel”	session	held	during	summer	Orientations.	
	
EDTL:3160	Literacy	Learning	and	Teaching	I	and	EDTL:3164	Literacy	Learning	and	Teaching	II	
This	past	year	we	agreed	to	block	Literacy	Learning	and	Teaching	I	and	II	so	students	took	the	courses	together.	In	
our	review	of	student	work	and	student	performance,	we	could	see	that	our	students	were	only	receiving	one	field	
experience	and	completing	the	course	work	in	one	semester	rather	than	two.	That	gave	them	fewer	practical	
opportunities	for	working	with	primary	and	intermediate	aged	elementary	students.	We	are	now	moving	back	to	
offering	the	two	courses	in	subsequent	semesters	in	order	to	ease	that	issue.		In	our	review	of	student	work	
completed	in	the	field	experience,	we	determined	that	our	students	were	working	with	students,	writing	lesson	
plans,	teaching	students,	and	assessing	them.	There	was	a	lot	of	emphasis	on	final	assessment	of	reading	and	
writing	in	the	child	study	major	assignments	that	our	students	were	completing.	We	decided	to	put	more	emphasis	
on	having	our	students	gather	a	broader	portfolio	of	work.	This	is	more	research	based	and	allows	students	to	
really	consider	the	importance	of	multiple	ways	of	using	assessment	to	drive	instruction.	
	
EDTL:3163	Methods:	Elementary	School	Mathematics	
Student	feedback	in	Fall	2016	sounded	a	theme	related	to	note	taking	and	the	amount	of	material	in	my	course.		
For	example,	
• "I	would	benefit	from	reading	math	stories	on	the	overhead	while	you	read	them	aloud.	Writing	on	the	board	

or	clearly	stating	what	math	concepts	are	called	when	teaching	them	would	also	be	helpful	for	note	taking	and	
looking	back	at	notes	when	studying.”	

• "I	know	this	will	be	hard	because	there	is	so	much	information	to	get	through	but,	try	not	to	go	through	the	
lessons	so	fast.	That	makes	it	harder	to	learn	sometimes”	

• "I	know	there	is	not	enough	time	to	teach	everything	you	want	to,	but	some	topics	felt	a	little	rushed”	
	
As	a	result	of	these	comments,	I	created	a	version	of	my	lecture	notes	for	my	students	on	ICON.	The	notes	have	all	
of	the	content	that	students	would	have	attempted	to	write	down	during	my	lectures.	There	are	many	questions	
that	I	pose	in	class	for	students	to	talk	with	others	at	their	tables	about.	Those	questions	are	in	their	notes,	but	the	
answers	to	the	questions	are	not.	There	are	either	blank	spaces	for	them	to	write	responses.	At	the	end	of	the	
semester,	I	will	compare	the	test	and	quiz	results	as	well	as	the	comments	on	the	ACE	form	to	see	if	the	strategy	
made	any	difference	in	performance	or	attitudes	as	represented	in	their	end	of	course	comments.		



 

 
 
Report on 2016-2017 Compliance with Continuous Quality Improvement Legislation 

 
The attached report provides information on course-level assessments conducted at the University of 
Northern Iowa in compliance with Iowa Code Section 262.9 (36).  Information for this report was 
gathered through a Qualtrics survey administered in April 2017.  The survey was given to University 
of Northern Iowa faculty teaching courses enrolling 100 or more students in all sections over the 2016-
2017 academic year.  Faculty were invited to respond to the survey individually or in collaboration 
with other faculty teaching the same course. 
 
In addition to requesting information on the types of course-level assessments being implemented and 
the kinds of improvements made in response to what was learned from the assessments, the survey 
also requested information related to the ways in which learning outcomes were communicated to 
students. Data showed that 79% of the faculty responding to the survey included learning outcomes for 
their courses on the course syllabus.  Learning outcomes were also communicated verbally (69%), on a 
course website and/or eLearning course web page (42%), and in conversations with students during 
office hours or after class (38%). Thirty-seven percent of faculty respondents also indicated they 
identified relevant learning outcomes with information for specific assignments. 
 
The attached report provides information on the types of course changes faculty reported making as a 
result of what they learned from their assessments of student learning.  It is worthy of note that, of the 
top five changes reported, four deal directly with the student learning experience—the assignments 
they are asked to do, their activities and experiences in the course, the class time spent on specific 
course content, and to review or revise course texts and other resources.  The fifth most frequently 
recognized course change noted by faculty was to change the assessment strategies to gain more 
accurate insight into what students are learning. 
 
In addition to multiple-response survey items, the 2016-2017 CQI faculty survey included an open-
ended question asking faculty to provide more detailed information on changes they had made to their 
classes as a result of their assessment of student learning; almost half of the survey respondents shared 
stories of their experiences.  An examination of these personal narratives showed several repeated 
themes— instructors chose to continuously reassess coursework used in previous semesters to ensure 
students were gaining the same outcomes, instructors were also repeatedly attaining input from 
students through reflection papers and course presentations showing what students were learning in the 
course, and instructors were providing students stronger connections between coursework and their 
personal and professional lives through course lectures and assignments. Selected examples of the 
narratives collected are included in the attached report. 
 
At UNI we believe in the power and critical importance of good teaching.  The Continuous Quality 
Improvement survey for this year again provides evidence of this belief in action.   
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University of Northern Iowa CQI Report for 2016-2017 

This page provides summary information on the types of assessment strategies used during 2016-2017; the 
following pages provide an overview of the types of course improvements undertaken by faculty and 
examples of assessments and related activities in selected courses. 

Continuous Improvement in University of Northern Iowa Courses 

August 2017 Report Date 

Fall 2016/ Spring 2017 Report Period 

Number of Courses, Students Enrolled 

187 courses 
762 sections 

Total Number of Courses Offered (enrollment > or = 100 students) 
Total Number of Sections Offered in 2016-2017 (enrollment > or = 100 students) 

109,441 Total Student Enrollment in Courses 

Number of Courses1Utilizing Continuous Improvement Strategies and Percent of Respondents Reporting 

231 Locally-developed tests or quizzes (69%) 

185 Graded homework assignments (55%) 

155 Student understanding of content and concepts as revealed in class discussions (46%) 

154 Observation of students doing in-class activities (46%) 

119 Specific questions on tests or quizzes (35%) 

118 Written or oral student reflections on their experiences and/or learning (35%) 

101 Rubrics or evaluation forms for individual project(s) (30%) 

89 Discussion in individual meetings with students (27%) 

83 Faculty assessment of presentations or projects (25%) 

66 Journaling, discussion boards, blog (20%) 

60 Faculty review of mid-term and final grade distributions (18%) 

60 Rubrics or evaluation forms for culminating project(s) (18%) 

52 Faculty discussion of student performance across sections of course (16%) 

49 Peer assessment of presentations or projects (15%) 

44 Formative (non-graded) assessments over the term (13%) 

44 Survey of student perceptions of their learning (13%) 

35 Comparison of course syllabi and/or assignments across sections (10%) 

32 Pre- & post-tests (10%) 

23 Evaluation of student performance in simulations activities (7%) 

23 Field experience evaluation forms (7%) 

19 Review of course or program student portfolios (6%) 

                                                           
1  Total number of strategies in use is greater than the total number of courses because many courses employ more than one continuous 

improvement strategy. 
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Other responses included the following methods for assessing student learning: additional summative 
assessments using standard external assessment instrument items, supplemental instruction peer leader 
evaluations, discussion boards for online courses, end of program assessments, exit interviews following 
students’ field experiences, graded in-class activities, research papers, and student comments on course 
and instructor surveys. 

Overview of CQI Activities at UNI 

As part of the Qualtrics survey administered in April 2017 to faculty teaching courses serving 100 or more 
students per academic year, one question asked faculty what kinds of changes they were making as they 
gathered assessment information and worked on continuous improvement.  The table below summarizes 
their responses. 

 

 

Selected Examples of Assessments 

The Qualtrics survey responses for the 2016-2017 academic year included many examples of the efforts 
made by faculty to keep their courses current and engaging and to support student learning.  The examples 
below are just a very small sample of those provided.   

21%

21%

23%

23%

24%

32%

39%

55%

56%

63%

0% 20% 40% 60% 80% 100%

Incorporate additional in-class review

Provide more guided hands-on practice for learning

Build in more individual meetings with students

Review and/or revise the course outcomes

Develop/provide study sheets with key concepts

Change assessment strategies to gain more insight

Change textbook/learning resources in the course

Modify the amount of time spent on course content

Change student experiences/activities in the course

Add, delete, or modify graded assignments

Most Frequent Changes Implemented by Faculty As a Result of Assessments
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Educational Technology and Design (INSTTECH:1031) “We are continually asking for student input about 
our Educational Technology and Design class.  Last year, our students informed us that they thought our 
Personal Learning Network (PLN) assignment was "just busywork."  At that time, we were trying to 
encourage our students to participate in the use of social media by asking them to "make 10 Twitter tweets 
and 10 Pinterest pins" that have to do with educational technology. Upon review of this feedback, we 
realized that it was rather useless to have our Social-Media-Connected students to engage in these 
mundane activities.  Based upon that, we have expanded the assignment so that the students begin by 
defining the layout of their existing Personal Learning Network.  We then challenge them to expand their 
PLN by connecting with a favorite author, use social media to exchange ideas with practicing teachers at 
the grade level where they hope to teach, or engage in a live, online Tweet Chat with other educators so 
that they can learn from the professionals and make new teaching connections. This upgrade in this 
Personal Learning Network assignment has been an exciting improvement. Not only do students find it 
more challenging, they also find it more meaningful because they are making contacts with real people who 
are outside of their typical daily lives.  This process of professionally connecting through social media will 
benefit our students in their professional lives as well.” 

Environment, Technology, and Society (CAP:3140) “After teaching this course for several sessions, I 
realized that students learned better when they did research projects and when they felt they were part of 
the solution to environmental problems. This is why I have most of the grade of the course based on these 
projects, and I have moved away from quizzes and tests.” 

“I assessed the course and my ability to help students learn in multiple ways. One of the most helpful may 
have been a one-page reflection I assigned at the end of the semester. It was a time when they could 
articulate what was most impactful to them, and what didn't work. I also surveyed students about 5 weeks 
into the course to assess what was most meaningful to them in the course content. I tried to tie to those 
concepts in class periodically. The students' community engagement projects were also a way for me to 
learn what they were learning. Their presentations, blogs and reflection paper (as well as a peer evaluation) 
gave me insight into what they were learning and what I wasn't successful in helping them learn.” 

Methods of Teaching Visual and Performing Arts Integration in the Elementary Classroom 
(ELEMECML:4123) “As part of the ongoing review of the Methods of Teaching Visual and Performing Arts 
Integration course, the course assignments are examined and revised to better meet the outcomes of the 
course.  Learning how to document arts integration that happens in the elementary classroom is an 
outcome of this course and the students have an assignment which requires them to electronically 
document the lessons they teach in elementary classrooms as part of the course. This assignment gets 
updated each semester as new technology options become available. This keeps the students aware of the 
newest technology being used by teachers in the field to document learning.  The final test questions are 
analyzed each semester.  During one semester the students had a more difficult time explaining how the 
arts can meet the needs of diverse students on the final exam. The next semester I built in more examples 
of how the arts meet the needs of diverse learners into the weekly content and added a differentiation 
section to the lesson plan format to encourage the students to think about this as they planned their 
lessons throughout the semester.  As a result the students did much better on explaining how the arts can 
meet the needs of diverse learners that semester.” 

Religions of the World (RELS:1020) “For many of our students, this course is the first time that they have 
studied religion in an academic context; this creates both challenges and opportunities. I have adapted my 
presentations, exams, and assignments based on student and peer feedback, placing a greater emphasis on 
connected themes and ideas across a variety of religious traditions. I have also added regular, optional 
review sessions prior to each exam.” 
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Methods of Teaching Early Literacy (LITED:3115) “Based on student feedback and the needs of local 
elementary teachers who support our field component, I made changes to the class so that it now better 
supports literacy-integrated approaches to STEM and the Next Generation Science Standards. I changed 
readings and assignments, and provided hours of feedback to my students, as well as peer feedback 
opportunities.” 

Calculus I (MATH:1420) “Calculus is a heavy content class which depends on prerequisite knowledge many 
students lack. To allow struggling students to catch up, I changed the assessments in two ways: I went from 
monthly exams to bi-weekly quizzes, and I developed an elaborate gateway/retake system which allows 
students to retake quizzes but requires a minimum score to advance to the next quiz. This has improved 
retention, as students can recover from an exposed weakness if they put in the extra effort.” 

First-Year Cornerstone: I/First-Year Cornerstone: II (UNIV:1000) “I have learned that conferencing with 
students individually as well as breaking projects into smaller pieces and evaluating some or all of these 
pieces as the project is developed contributes to higher learning and better quality college-level work (all 
Cornerstone students are first year college students). Because one of the significant learning outcomes in 
this course is Communication with the focus on written and oral messages, multiple speaking and writing 
assignments across both semesters build on each other.  Students have the opportunity to have their drafts 
peer reviewed in class workshops as well as reviewed by me; after a final paper has been turned in or a 
speech has been given, students are required to do a self-evaluation. These evaluations bring to light what 
students struggled with, did well with, etc. My peer mentor also regularly meets with students for exam 
and study review sessions as well as listening to drafts of their speeches.” 

Visual Perceptions (ARTHIST:1004) “Each semester reveals clearer understanding of what and how 
students may use the content of the course to better their educational goals and outcomes.  In the past 
year it became clear that students thrived when asked how to apply the course objectives to their 
professional goals and personal lives.  As part of the required format for final project based presentations, 
students are required to find correlation and significance in how class content relates to current 
educational goals and how those goals are derivative of personal life interests.  This has broadened 
information retention in that students must apply course objectives to life objectives.  This strategy in 
teaching has developed a great deal of significance in personal development.  Students are completing 
Visual Perceptions with a three-fold grasp on how this core required course will assist in guiding future goal 
objectives.  They understand a deep correlation between meaningful class experiences that broaden their 
understanding of the significance of creativity in future professional settings and how those correlations 
establish valuable and motivating interests in life endeavors.” 

Anatomy and Physiology I (BIOL:3101) “Faculty members involved in teaching Anatomy and Physiology I 
labs meet regularly to discuss student success and challenges in the course, and to develop ways in which 
to enhance student learning and improve student success.  In lecture, I often meet with students who are 
struggling with content, discuss study strategies with them, and encourage them to attend Supplemental 
Instruction for additional study assistance.” 

General Physics I (PHYSICS:1511) “Last fall, I used an additional summative assessment instrument for the 
first time in General Physics I. This instrument was developed by the Physics Department using standard 
Advanced Placement (AP) Physics test items. The purpose of the assessment instrument is to gauge 
outcomes in student learning of physics concepts in the broad area of Newtonian mechanics. A preliminary 
review of student answers indicates that students have a good understanding of one-dimensional free fall 
and its graphical representation. They also seem to have absorbed basic notions of Newton's laws and 
conservation of energy. However, many students are not comfortable with using these basic concepts to do 
simple calculations. In future offerings of the course, I will incorporate additional simple calculations in class 
discussions, which have tended to emphasize conceptual understanding. In Fall 2017, I hope that most, if 
not all, General Physics I sections will use the assessment to measure student learning.” 


